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Thank you for your interest in Genesee Lake School at ODTC.

Genesee Lake School, “A Community of Learners’, is a year round therapeutic
special education school, providing educational and vocational services with
day school, residential and boarding school options. Our school is housed in
a state of the art facility designed specifically to meet the educational, social,
emotional, and behavioral needs of our students. Genesee Lake School’s
campus is situated on over 160 (?)wooded acres.

We provide developmentally appropriate educational services for students
ages 3-21. All academic instruction is assessment based and aligned with the
WI Common Core State Standards, Extended Grade Band Standards, and [EP
Goals. Instruction is supported through integrated technology.

Students who may need supports that surpass the resources available in
a public or private school can experience success and growth at Genesee
Lake School. Student’s academic and social difficulties relative to Asperger’s
Disorder, Austim, Anxiety, School Phobia/Avoidance, Depression, Bi-Polar
Disorder, Obsessive Compulsive Disorder, Tourettes Syndrome, ADD/ADHD,
Reactive Attachment Disorder, and other developmental, neurological, or
behavioral disorders benefit from our integrated approach of meeting the
social, emotional, and educational needs.

Genesee Lake Schools success is rooted in our collaborative approach with
the family and as well as the students’ entire Individual Educational Plan (IEP)
team. We are committed to being an effective part of the team in order to
successfully transition students back into their home, community and school.

The Genesee Lake School Course Handbook articulates the curriculum and
instructional approach options available across the entire range of the students
that attend our school. Additionally, we are introducing an Early Childhood
program to our services for the 2011-2012 school year.

Should you wish to arrange a campus visit or have further questions regarding
Genesee Lake School, please contact:

Wendy E. Halloran
Director of Education
Genesee Lake School

@ ODTC

36100 Genesee Lake Road
Oconomowoc, WI 53066
262.569.5515 ext. 3001
262.370.3262 (cell)



Education Leadership Team

Wendy Halloran
Director of Education

Wendy Halloran has been serving the educational needs of the disability community for
more than thirty years in a variety of capacities. She has served as a teacher,

. administrator, educational consultant and now as the Director of Education of Genesee

Lake School at ODTC. Ms. Halloran is licensed as a regular and special education

teacher, a principal, a superintendent of schools and a director of special education. Her

Master’s Degree was awarded in the area of Early Childhood, Special Education. She

has also taught special education courses at the university level.

Prior to assuming the position of Director of Education at Genesee Lake School, Wendy
operated her own special education consulting business, The Learning Curve of Wisconsin, Inc. In this capacity
she provided specialized services to students, families and school districts. Ms. Halloran’s vast experiences in
meeting the special education needs of the disability community make her uniquely qualified to serve as the
Director of Education at Genesee Lake School.

Christine Naylor
Education Coordinator

Christine Naylor has more than twenty years of experience working with children and
adults with special needs. She has obtained a Bachelor’s Degree from UW-Oshkosh as a
Special Education teacher licensed in Cognitive Disabilities Pre-Kindergarten-Twelfth
grade.

Mrs. Naylor has been a dedicated employee of Oconomowoc Developmental Training
Center since 1987. Throughout her years at ODTC, Mrs. Naylor has fulfilled many
diverse roles include Group Home youth counselor, vocational programming supervisor,
Special Education teacher and Education Coordinator

Currently Mrs. Naylor is part of the Education Leadership team concentrating on providing support and
leadership to the ICARE and Transition programs at Genesee Lake School.

Susan Owens
Curriculum Coordinator

Susan Owens has been serving in the field of education for more than thirty years, first
as a music teacher and then as a first grade teacher. Her search for methods to help
struggling first graders lead her to certification as a special education teacher. She
served for many years as a special education teacher, special education diagnostician,
program implementer, and teacher coach. She has a Master’s Degree in Special
Education and has done post-Master’s work in Educational Administration.

Prior to assuming the position of Curriculum Coordinator at Genesee Lake School, Ms.
Owens was an independent educational consultant. She trained and coached teachers,
both natlonally and internationally, on using Direct Instruction programs and on improving student behavior.
Ms. Owens is currently on the board of directors for the Wisconsin Association for Direct Instruction.
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Education Leadership Team

Jackie Paullin
Day School Coordinator

Jackie Paullin has more than twenty years of experience working with children and
adults with special needs. She obtained a Bachelor’s Degree within the area of
Secondary Education and a Master’s Degree in the area of Guidance and Counseling.
Mrs. Paullin is licensed as a clinical social worker and school counselor.

Prior to becoming the Day School Coordinator at Genesee Lake School, Mrs. Paullin
fulfilled many diversified roles including child care worker within a residential
treatment center, outreach worker for adolescents and their families, psychotherapist
(individual, group, and family), day treatment coordinator, and director of social
services. In addition, for ten years, Mrs. Paullin held the position of ODTC clinical coordinator for residential
students. She also has several years of research training and experience. Mrs. Paullin’s education and
counseling background coupled with her vast work experiences render her qualification in her role as the Day
School Clinical Coordinator at Genesee Lake School.

Donelle Russell
Day School Coordinator

Donelle Russell has a diverse background in working with children and adults with
special needs. She has special education experience in the public schools as well as
previously working at ODTC as a teacher of our ICARE students. She obtained a
Bachelor’s Degree from UW-Milwaukee within the area of Social Work and a
Master’s Degree from Cardinal Stritch University in the area of Special Education
with a Cross Categorical Special Education License. Mrs. Russell’s education and
work experiences render her qualification in her role as a Day School Coordinator at
Genesee Lake School.
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Genesee Lake School

at ODTC

PROGRAM OVERVIEW

Developmental, Individual Differences,
Relationship-Based Model (DIR®)

Our Early Childhood classroom strives to achieve maximum student
involvement, interaction, communication and learning. The
DIR®/Floortime™ Model (Developmental Individual Differences,
Relationship-Based) has been developed by Dr. Stanley Greenspan
and Dr. Serena Wieder, as outlined in their book Engaging Autism.
The Models’ principles and practices are used as the foundation for
our Early Childhood services. We focus on interaction and
engagement as a means of developing language, social, emotional,
behavioral, and readiness skills.

The philosophy of DIR® is, “If you teach a person to relate,
communicate, and think, then they will learn to relate, communicate,
and think.” The goal of DIR® is to strengthen the developmental
foundations of relating, communicating, and thinking through:

® assessment and understanding of each child's developmental
progress;

® consideration of individual differences and unique modes of
processing information;

* fostering of emotionally meaningful relationships and playful
Floortime ™ interactions to develop skills over time. Floortime is a
specific technique used to follow the child’s natural emotional
interests  while  simultaneously challenging him/her  towards
increased mastery of the social, emotional, communicative and
intellectual capacities.

SCERTS®

SCERTS® is an effective educational model for working with
children with autism spectrum disorder (ASD) and their families. It
provides specific guidelines for helping a child become a competent
and confident social communicator, while preventing problem
behaviors that interfere with learning and the development of
relationships. It is also designed to help families, educator and
therapists work cooperatively as a team, in a carefully coordinated
manner, to maximize progress in supporting a child.

“SCERTS” refers to the focus on:

° “SC" — Social Communication: The development of spontaneous,
functional communication, emotional expression, and secure and
trusting relationships with children and adults;

° “ER" — Emotional Regulation: The development of the ability to

maintain a well-regulated emotional state to cope with everyday
stress, and to be most available for learning and interacting;

° “TS”" — Transactional Support: The development and
implementation of supports to help partners respond to the child’s
needs and interests, modify and adapt the environment, and
provide tools to enhance learning (eg., picture communication,
written schedules, and sensory supports). Specific plans are also
developed to provide educational and emotional support to families,
and to foster teamwork among professionals.

For more information or to make a referral,

FEATURES OF THE PROGRAM

S.M.AR.-T. — Stimulating Maturity through Accelerated
Readiness Training

The S.MAR.T. curriculum provides students with a multi-sensory
approach to learning. S.M.AR.T. activities are designed to enhance
the physiological and neurological readiness skills students need to
succeed in school. Students participating in S.M.AR.T. activities
can benefit from enhanced large and fine motor skills, visual
perception, and eye-hand coordination. When these foundation
skills are enhanced and developed, children are better prepared for
learning and social engagement. The S.M.AR.T. curriculum is
designed to help each child progress at his or her own rate, in a
positive “play-like” atmosphere.

Yoga Calm®

Supported by the latest research in neuroscience, trauma and
social/emotional learning, Yoga Calm® integrates simple yoga-
based activities, bibliotherapy, ~mindfulness exercises and
social/emotional games. The playful approach helps:

® Reduce anxiety and regulate emotions

® Improve self-control, concentration, and imagination

¢ Increase strength, flexibility, body awareness and balance

® Improve self-esteem

® Enhance communication, interaction and trust

Speech/Language and Occupational Therapies

For speech and occupational therapies to be most effective, it is
imperative that strategies by used throughout the day. The
therapists work directly in the Early Childhood classroom to
promote generalization of newly acquired skills and to model
strategies for the teachers and staff.

The Occupational Therapist supports the acquisition of readiness
and self-help skills, play and leisure activities. The Speech
Therapist focuses on the acquisition of receptive and expressive
language, articulation, organization of language, and pragmatics or
social communication.

Other Therapeutic Services
The children in our Early Childhood classroom receive Art Therapy,
Music Therapy and Adaptive Physical Education.

Parent Training

Staff in the Early Childhood classroom communicate and collaborate
with each child’s family on a regular basis. Home visits are
scheduled on a monthly basis for staff to model newly acquired
skills thus affording parents the opportunity to generalize them in
the home environment.

please call Wendy Halloran at 262.569.5515 ext. 3001, email whalloran@odtc.com or visit www.odtc.com
Genesee Lake School at ODTC | 36100 Genesee Lake Rd. Oconomowoc, WI 53066







S.0.U.L. Classrooms
(Student Options for Unlimited Learning)

This section of the Course Description Handbook describes the academic courses offered for
students in our S.0O.U.L. classrooms which serve a range of student academic skills, from early
readiness to high school level.

At Genesee Lake School, we think it is important to prepare students to return to their home
school districts. To that end, teaching approximates instruction in a regular school setting.
Teachers use research-based and research-validated curricular materials that could be found in
regular education classrooms. Group learning is emphasized so students are able to experience
the turn-taking and attention-to-task required in a typical classroom setting. Elementary-level
students receive instruction in self-contained classes; Middle/High School students change
classes using a departmentalized system, just as they would in a regular middle or high school.

All academic instruction is assessment-based and is aligned with WI State Standards and
students’ IEP Goals. Instruction is supported through integrated technology.

The faculty at Genesee Lake School work with district personnel to align credits for those
students on the path to earning a high school diploma.

After reviewing the S.O.U.L. section of the Course Description Handbook, please feel free to
contact us with any questions you may have.



Elementary Reading

Intermediate Reading

Students who have had difficulty
learning how to read can become
effective readers using the highly
successful, research-validated Direct
Instruction program. Students who have
limited reading skills are taught using
either the Reading Mastery or Corrective
Reading/Decoding program. These
materials emphasize the use of phonics
skills to decode unfamiliar words, and
text is written to encourage students to
decode words rather than guess at them.
By the time students have completed the
elementary level of Direct Instruction
reading, they can consistently read
several thousand words, regardless of
their reading performance in previous
schools.

Textbooks:

*Reading Mastery 1 -SRA/McGraw-Hill

*Reading Mastery 2 —SRA/McGraw-Hill

=Corrective Reading/Decoding
—SRA/McGraw-Hill

Supplementary Materials may

include, but not be limited to:

=Visual Phonics Program

*The Hidden Stairs and the Magic
Carpet —Abbott

*The One in the Middle is a Green
Kangaroo —Blume

*Genies Don’t Ride Bicycles
—Dadey & Jones

*Mouse Tales —Lobel

*Dinosaurs Before Dark —Osborne

*The Littles Take a Trip —Peterson

*The Absent Author —Roy

*Henry and Mudge —Rylant

*Marvin Redpost —Sachar

=Little Bear —Sendak

*Ravenscourt books —SRA/McGraw-Hill

Students who have strong beginning
reading competence are ready to expand
their phonics and structural analysis
skills to more complex words. This
class prepares students to gain meaning
from content area textbooks by
emphasizing the improvement of reading
skills through science and social studies
subject matter. Oral reading fluency and
accuracy are emphasized, as are
vocabulary meanings.

Textbooks:

*Reading Mastery 3 -SRA/McGraw-Hill

*Reading Mastery 4 —SRA/McGraw-Hill

Supplementary Materials may

include, but not be limited to:

*The Enormous Egg —Butterworth

»Julian’s Glorious Summer —Cameron

*The Buried Bones Mystery —Draper

*The Gadget War —Duffey

*Horrible Harry and the Dungeon
—Kline

*Awesome Aquarium Mystery —Marsh

*Tippey Lemmey —McKissack

*Holes —Sachar

*Maniac Magee —Spinelli

*The Boxcar Children —Warner

*Charlotte’s Web—White




Advanced Reading

This class emphasizes various forms of
literature in an anthology format.
Students continue to build vocabulary
and fluency while they learn skills they
will need to understand complex adult
literature. Some of the literary devices
taught include point of view,
characterization, metaphors, irony,
sarcasm, and spoonerism. As they study
literature, students continue to learn facts
about the world. The program uses
cumulative review to build long-term
memory of the facts and skills being
taught.

Textbooks:
*Reading Mastery 5 —SRA/McGraw-Hill
*Reading Mastery 6 —SRA/McGraw-Hill

Supplementary Materials may

include, but not be limited to:

*Freedom Crossing —Clark

*The Wanderer —Creech

*Bud not Buddy —Curtis

*King of the Wind --Henry

*The Clay Marble —Ho

*Dive: the Discovery —Korman

[f Your Name was Changed on Ellis
Island —Levine

*The Lion, the Witch and the Wardrobe
—Lewis

*Abby Takes a Stand —McKissack

=Journey to Jo’Burg —Naidoo

=Island of the Blue Dolphins —O’Dell

*Hatchet —Paulsen

*Where the Red Fern Grows —Rawls

=Esperanza Rising —Ryan

sStuart Little —White

*The Little House in the Big Woods
—Wilder

*Hush —Woodson

Survey of Literature

High School Credit Course: 2
Semesters

This course is a survey of quality
literature for youth. It presents explicit
instruction based on state standards.
Emphasis is placed on learning
vocabulary meanings and studying
literary forms and devices. Students
take part in discussions and projects to
demonstrate their understanding of the
skills and concepts being taught.

Course Text:
*Reading for Success —Novel Ideas, Inc.

Materials may include, but not be

limited to:

*Watership Down —Adams

*Alice in Wonderland —Carroll

=Igbal —D’ Adamo

*Door in the Wall —di Angeli

*Ben and Me —Lawson

*The Giver —Lowry

*Touching Spirit Bear —Mikaelsen

*A Single Shard —Park

*Soldier’s Heart —Paulsen

*The Last Book in the Universe
—Philbrick

*Other Side of Truth —Naidoo

=Sign of the Beaver —Speare

*Of Beetles and Angels —Asgedom




American Literature

High School Credit Course:
2 Semesters

The study of literature helps students
understand the past and analyze the
present. It helps them appreciate the
beauty of language and how authors use
language very differently from one
another. This class studies American
Literature from the beginning of our
country until modern times. The course
begins by looking at the Declaration of
Independence as a literary document
rather than a purely political one.
Students study novels, plays, essays and
poetry written by renowned American
authors. They study vocabulary and
literary devices used by the authors, and
they participate in discussions, written
assignments, and group projects.

Materials may include, but not be

limited to:

» “Declaration of Independence”
—Jefferson

= “Legend of Sleepy Hollow” —Irving

=Last of the Mohicans —Cooper

*House of the Seven Gables —Hawthorne

*Narrative of the life of Frederick
Douglass —Douglass

=“Gettysburg Address” —Lincoln

=““Second Inaugural Address” —Lincoln

*Red Badge of Courage —Crane

*Essays by Emerson and Thoreau

*Poetry of Dickenson, Robert/Elizabeth
Browning, Dunbar, Frost, Angelou

*Their Eyes were Watching God
—Hurston

*The Crucible —Miller

*The Sun Also Rises —Hemingway

*A Raisin in the Sun —Hansberry

*Of Mice and Men —Steinbeck

=Flowers for Algernon —Keyes

*To Kill a Mockingbird —Lee

e

British Literature

High School Credit Course:
2 Semesters

Through the study of literature, students
can appreciate the aesthetic beauty in
words and examine the author’s style
and word choice. This course begins
with early English literature, the epic
poem Beowulf, and continues through
the Renaissance, Enlightenment,
Romantic, Victorian, and Modern eras.
Students read plays, poetry, essays, and
novels. They study vocabulary
meanings and examine literary devices
used by the authors. As part of this
class, students participate in discussions,
written assignments, and group projects.

Materials may include, but not be

limited to:

*Beowulf

*Macbeth —Shakespeare

*Hamlet —Shakespeare

*Robinson Crusoe —Dafoe

*Pride and Prejudice —Austen

*Frankenstein —Shelley

*A Tale of Two Cities —Dickens

*The Jungle Book —Kipling

*Heart of Darkness —Conrad

*Animal Farm —Orwell

* 1984 —Orwell

*Poetry of Wordsworth, Keats,
Browning, Auden




Handwriting

Spelling

Handwriting fluency is fundamental to
learning because children think and
write at the same time. When students
struggle to form letters, their ability to
express themselves will suffer. Children
who don’t master handwriting may be
slow, sloppy, or illegible writers.
Spelling and math can also be negatively
affected.

The goal of handwriting instruction is
to make legible, fluent handwriting an
easy and automatic skill for students. It
is much easier for students to understand
how to form letters if they’re shown
step-by-step. Most handwriting
instruction shows students a completed
letter with arrows pointing the way
around the letter. Teaching step-by-step
strokes is far more effective.

This class teaches students stroke
descriptions that can be used and
combined to form all manuscript and
cursive letters. Cursive writing
instruction builds on the similarities
between manuscript and cursive.

Materials may include, but not be

limited to:
Handwriting Without Tears 1, 2
—Jan Olsen, OTR

Spelling instruction focuses on three
interwoven approaches —phonemic,
whole-word, morphemic. The phonemic
approach teaches beginning spellers
predictable spellings for different
sounds. This sound-symbol approach
helps students generalize the spelling for
many words and word parts that follow
regular phonemic patterns.

The morphemic approach teaches
more advanced spellers to spell
meaningful units (bases and affixes) of
words. Once students learn the rules for
combining a relatively small number of
these units (morphographs), they can
spell thousands of words.

The whole-word approach is used for
all beginning and advanced spellers and
helps students memorize the spellings of
high-frequency words they use in
writing. This approach teaches common,
irregularly spelled words that cannot be
spelled by applying phonetic or
morphographic generalizations.

All three approaches combine to form
a complete, effective spelling program.
In traditional spelling programs, students
memorize lists of words and often forget
them after their weekly spelling test. In
this class, students learn skills that can
be they can generalize skills to their
written work.

Materials may include, but not be
limited to:
Spelling Mastery A, B, C —-McGraw-Hill




Elementary Writing

Students with very limited writing skills
need specific instruction on the
components of written language. This
course provides instruction in both the
mechanics and the structure of putting
thoughts into words. Capitalization,
punctuation, word usage, parts of
speech, and sentence structure are taught
as skills in isolation and as skills used in
effective writing. Students learn how to
edit their work using standard
proofreading marks.

Textbooks:

*Adventures in Language 1 —
Novel Ideas, Inc.

*Adventures in Language 2 —
Novel Ideas, Inc.

Supplementary Materials may
include, but not be limited to:
EdHelper and other internet sites
Reasoning and Writing Extensions —
SRA/McGraw-Hill

Textbooks:

*Adventures in Language 3 —
Novel Ideas, Inc.

*Adventures in Language 4 A/B —
Novel Ideas, Inc.

Supplementary Materials may

include, but not be limited to:

EdHelper and other internet sites

Composition

Survey of Writing

High School Course:
2 Semesters

Many otherwise capable students find
writing to be a challenging and
frustrating task. In this course, students
learn how to construct clear, cogent
sentences and paragraphs. Emphasis is
placed on using figurative language,
writing dialogue, expanding word choice
variety, using reference books when
writing, smoothly transitioning from one
paragraph to the next, and writing
reports. Students continue to improve
their skills in the mechanics of writing
and editing their own work.

High School Course:
2 Semesters

The ability to write well is a skill that
is necessary to succeed in higher
education and is valuable in everyday
life. Emphasis in this class is on keeping
to the topic, organizing paragraphs,
transitions between paragraphs, avoiding
repetition, and being more descriptive.

Students learn to use compelling,
precise language in persuasive writing
and to skillfully use picturesque words in
descriptive writing. They learn to write
a personal narrative using language that
captures the reader’s attention. Students
also write original stories and poetry.

An important component of any
classroom writing program is studying
examples of writing by well-respected
authors. Students will study works of
literature to examine how authors
effectively use language.

Textbooks:
*High-Performance Writing/Advanced —
SRA/McGraw-Hill

Supplementary Materials may
include, but not be limited to:

Writing Makes Sense —Pacemaker
Practical English Series

Various works of literature; Internet sites




Early Social Studies

Most early social studies instruction
concentrates on children’s families and
community. The goal of this class is to
foster curiosity and a beginning
understanding about the larger world
outside the child’s locality. Students
begin to get a sense of the world,
physical processes that shape life, and
the characteristics of specific regions
and cultures. Topics studied include the
seven continents, ancient Egypt, Native
Americans, early American exploration,
and Mexico.

Materials may include, but not be
limited to:
Core Knowledge History and
Geography, Levels K/1
—Core Knowledge Foundation

Advanced Social Studies

Intermediate Social Studies

In this class, students develop spatial
sense of the world by using maps and
globes. They learn map skills, such as
directions and how to use map keys.
Students study early civilizations and the
effect those peoples had on the world.
They begin to explore the questions,
“What is government?” and “What are
some basic functions of American
government?” Topics studied in this
class include the American Civil War,
Westward Expansion, Immigration,
Civil Rights, and the geography of North
and South America.

Materials may include, but not be
limited to:
Core Knowledge History and
Geography, Levels 2/3
—Core Knowledge Foundation

In this class, students learn more
advanced map skills, including
coordinates, longitude and latitude,
elevations and depressions. They study
how European and American geography
affected history. They study the
Renaissance and Enlightenment periods.
Students examine the causes and effects
of the American and French revolutions
as well as the development of the
American Constitution. Students learn
how various themes appear and reappear
throughout world history.

Materials may include, but not be
limited to:
Core Knowledge History and
Geography, Levels 5/6
—Core Knowledge Foundation

Supplementary Social Studies
Materials may include:

Newspaper and magazine articles, maps,
video documentaries, internet sites and
information




U.S. History

High School Course:
2 Semesters

This course is organized around Big
Ideas rather than a cavalcade of facts.
Students learn to analyze historical
events using a Problem-Solution-Effect
structure and are able to look at an event
through multiple perspectives. Students
also use the Big Ideas of Four Factors of
Group Success, Seven Factors of an
Economy, and Four Stages of
Cooperation to examine and understand
the events and eras of history. History
comes alive when students investigate
past problems to determine the
effectiveness of past solutions. Students
not only thoroughly know American
History, but also develop rigorous
critical thinking skills that enhance the
study of other content area subjects.

Primary Textbook:

*Understanding U.S. History —
Carnine et al, University of Oregon
Press

Supplementary Materials may

include, but not be limited to:

Newspaper and magazine articles, maps,
video documentaries, internet sites and
information
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World History

High School Course:
2 Semesters

While specific historical events are
unique, they are often driven by repeated
forces and themes. Throughout history,
people have confronted similar obstacles
and struggles. This course examines
world history as it relates to eight
recurring topics: power and authority;
religious and ethical systems; revolution;
interaction with environment;
economics; cultural interaction; science
and technology; and empire building.
Students work with both primary and
secondary sources, and they learn
background information to better
understand people, places and events in
history. Instruction emphasizes the
critical thinking skills necessary to
understand historical events and connect
them to modern times.

Primary Textbook:
*Modern World History, Patterns of
Interaction -McDougal Littell

Supplementary Materials may

include, but not be limited to:

World History Activity Sampler —
Teachers’ Curriculum Institute

Newspaper and magazine articles, maps,

video documentaries, internet sites and

information




Government

High School Course:
2 Semesters

In this course, students learn the English
roots of the American system of
government. They then learn how the
U.S. government is structured. Students
examine the U.S. Constitution, including
the Bill of Rights, studying the
protections the Constitution provides, as
well as its limits. Students learn about
the duties and responsibilities of
American citizens, the development of
political parties, and how officials are
influenced by media, interest groups and
public opinion. Systems of local and
state government are also studied.
Throughout the course, the relationship
of the class content to current events is
examined and discussed.

Primary Textbook:
sGovernment and Economics
—Glencoe Press

Supplementary Materials may
include, but not be limited to:
Newspaper and magazine articles, video
documentaries, internet sites and
information
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Economics

High School Course:
1 Semester

In this course, students learn how
economic systems work. They learn
about the basic economic principles and
the structure of the American economy.
They learn about the relationship
between supply and demand, business
and labor, money and banking. Students
learn about the role of government in a
free enterprise system. Additionally,
students study international economics
as well as the microeconomics of
personal and family finance.

Throughout the course, students consider
and discuss the relationship between
economic principles and current events.

Primary Textbook:
*Government and Economics
—Glencoe Press

Supplementary Materials may
include, but not be limited to:
Newspaper and magazine articles, video
documentaries, internet sites and
information




Beginning Reasoning SKkills

The language of thinking and learning is
the underpinning of school success.
This class teaches the words, concepts,
skills, and sentence structures students
need in order to understand the content
in textbooks and other school materials.
Students develop language and thinking
skills through instruction in vocabulary,
classification, synonyms/antonyms,
analogies, “Wh” questions, verb tense,
and deductions.

Textbooks:

»Language for Learning
—SRA/McGraw-Hill

»Language for Thinking
—SRA/McGraw-Hill

*Comprehension A —SRA/McGraw-Hill

Logic and Critical Thinking

Intermediate
Reasoning Skills

Understanding high school textbooks
requires that students understand
sophisticated language skills and
patterns. This course teaches the many
language skills necessary for students to
learn new information and understand
content-area textbooks. Students learn
to formulate conclusions based on
evidence, identify contradictions,
complete analogies, analyze sentences,
make inferences, and precisely
follow/write directions. Students receive
extensive instruction in the background
information necessary for school
success.

Textbooks:
*Comprehension BI —SRA/McGraw-Hill
*Comprehension B2 —-SRA/McGraw-Hill

High School Credit Course:
2 semesters

Students will learn to analyze logical
arguments, syllogisms, and deductions.
Students learn how to evaluate the
credibility of sources and distinguish
between opinions and facts. This class
teaches students how to use and evaluate
information sources and how to apply
analytical skills to real-life situations.
Instruction is also provided in logical
reasoning skills which can be applied to
understanding reading text, solving
complex problems, and writing
effectively.

Textbook:
*Comprehension C —SRA/McGraw-Hill




Beginning Math Concepts

Survey of Mathematics

Students have the opportunity to use an
auditory, visual, and kinesthetic/tactile
approach to learn beginning math
computation skills. This class teaches
number recognition and
addition/subtraction computation. For
students who have not mastered basic
number concepts, this class reinforces
number values, eliminates guessing, aids
in memorization, and bridges the gap
between concrete experiences and
abstract concepts. Strategies to solve
addition word problems, including
recognizing distracters, are also taught.

Course Texts:
*Touch Math/Addition:
Innovative Learning Concepts, Inc.
*Touch Math/Subtraction:
Innovative Learning Concepts, Inc.
=Corrective Math/Addition (word
problems module): SRA/McGraw-Hill

High School Credit Course:
2 Semesters

Students learn to work mathematic
problems accurately and confidently.
Instruction focuses on mastering math
facts, various operations, and problem-
solving skills inn a sequential program.
Students learn problem-solving routines
that allow them to solve a wide variety
of computational problems and word
problems. This course also teaches
practical and consumer math skills.

Course Texts:

=Corrective Math/Subtraction:
SRA/McGraw-Hill

=Corrective Math/Multiplication:
SRA/McGraw-Hill

=Corrective Math/Division:
SRA/McGraw-Hill

*Math Modules/Fractions, Decimals,
Percents: SRA/McGraw-Hill

Supplementary Materials may

include, but not be limited to:

Consumer Math

Internet websites

Survey of Algebra

High School Credit Course:

1 Semester
In this pre-algebra and beginning algebra
class, students are given a solid
foundation to be successful in a
traditional algebra program. Students
learn how to discriminate similar
problems from one another and are able
to build a repertoire of effective
problem-solving strategies.

Course Textbook:
*Essentials for Algebra:
SRA/McGraw-Hill




Geometry

Algebra I

High School Course:
2 Semesters

This class continues the early algebra
instruction provided in the Survey of
Algebra course. Students study algebra
equations, functions, polynomials,
quadratics, absolute-value equations,
radical expressions/functions,
probabilities, and data analysis.
Instruction of algebra skills and concepts
is carefully distributed over time,
ensuring that students have the
opportunity to master each increment
before being introduced to the next
related one. A large research base
supports the effectiveness of distributed
practice over mass practice.

Research studies have showed that
students instructed with the Saxon
program scored significantly higher on
algebra skills in high school graduation
tests than students taught with other
programs.

Course Textbook:
*Algebra I: Saxon Publishers

High School Course:
2 Semesters

Spatial thinking is essential to scientific
thought. In geometry, students use
logical reasoning and deductive thinking
to utilize geometric concepts in the real
world and in future studies. Students
complete basic proofs related to solid and
plane figures, using reasoning to justify
their conclusions. Topics studied include:
congruence and similarity; properties of
lines, triangles, quadrilaterals, and circles;
areas; volumes; coordinate geometry.

Course Textbook:
*Geometry: Saxon Publishers




Elementary Science

Survey of Life Science

In this hands-on science course, students
study a full range of science facts and
concepts. In life science, they learn
about the life stages of humans, trees,
insects, birds, amphibians, and reptiles.
Students study the functions of various
body systems and they investigate
animal habitats. In earth science,
students study the structure and
atmosphere of the earth. They learn the
properties of various kinds of rocks. In
physical science, students study the
periodic table and the physical properties
of matter. They also learn how force,
mass, gravity, and friction affect one
another

Experiments include dissecting a bean
seed, examining an owl pellet, observing
how water moves through sand and silt,
causing vaporization, creating an
instrument that produces various pitches,
investigating the relationship between
friction and movement, and exploring
magnetic attraction.

Program materials:

*Nancy Larson Science, Levels 1, 2, 3
—Nancy Larson Publishers, Inc.

Supplementary Materials may

include, but not be limited to:

Internet sites, books, newspaper and

magazine articles

High School Credit Course:
2 Semesters

In this hands-on science class, students
raise populations of organisms to
discover population dynamics and
interactions over a range of conditions.
Reproduction, heredity, and natural
selection are explored as ways to
understand the similarity and variation
within and between species. Students
study the characteristics of living things,
progressing from macroscopic to
microscopic observations. Students
investigate organism subsystems and
behaviors, considering the diversity of
their adaptive structures and strategies.

Students also investigate how the brain
and senses acquire, interpret, and
respond to information from the
environment. Imaging techniques (MRI,
EEG) reveal brain anatomy and activity.
Students also explore learning, memory,
and sensory dysfunction. This class
follows state standards and National
Science Education standards.

Program Materials:
Human Brain and Senses
—FOSS, Delta Education
*Populations and Ecosystems
—FOSS, Delta Education
*Diversity of Life
—FOSS, Delta Education
Supplementary Materials may
include, but not be limited to:
Internet sites, books, newspaper and
magazine articles




Survey of Earth Science

High School Credit Course:
2 Semesters

Students study the earth as a celestial
object, adding lunar science and
exploration and finally exploration of the
solar system. Students also investigate
the properties of the earth’s atmosphere
and the processes that produce weather.
They study principles that govern the
various components of weather, and they
collect and analyze local and global
weather data. This class follows state
standards and National Science
Education standards.

Program Materials:

*Planetary Science
-FOSS, Delta Education

*Weather and Water
-FOSS, Delta Education

Supplementary Materials may
include, but not be limited to:
Internet sites, books, newspaper and
magazine articles

Survey of Physical Science

High School Credit Course:
2 Semesters

In this hand-on science course, students
investigate the fundamental forces of
gravity and electromagnetism. Students
graphically represent interactions
between those fundamental forces and
linear motion. Students investigate
opposing and additive forces to develop
the idea of net force changing motion.
Students also study the interactions of
chemical elements and apply particle
theory to explain chemical
transformations at the microscopic level.
This class follows state standards and
National Science Education standards.

Program Materials:

*Force and Motion
-FOSS, Delta Education

*Chemical Interactions
-FOSS, Delta Education

Supplementary Materials may
include, but not be limited to:
Internet sites, books, newspaper and
magazine articles




Biology

High School Credit Course:
2 Semesters

Biology is the study of life. In this
course, students examine cells,
biological systems, interdependence and
adaptive responses of organisms,
molecular basis of heredity, biological
evolution, the relationship between
organisms and environment, and other
topics. Through a variety of lab
experiences, students use scientific
processes to investigate a question or
problem. Because the processes of
inquiry, experimental design,
investigation, and analysis are as
important as finding the correct answer,
in this class, students will master more
than facts and manipulative skills; they
will learn to be critical thinkers.

This course follows National Science
Education Standards.

Program Materials:
*Biology. the Dynamics of Life
—Glencoe Press

Supplementary Materials may
include, but not be limited to:
Internet sites, books, newspaper and
magazine articles, lab materials
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Health Topics

High School Credit Course:
1 semester

According to the World Health
Organization, “health is a state of
complete physical, mental and social
well-being, and not merely the absence
of disease or infirmity.” A well-
designed health class gives students the
knowledge and skills they need to take
charge of their health for their entire
lifetime. This class covers nutrition,
self-care, first aid, safety, drug abuse,
and protection from disease. Critical
thinking and decision-making skills are
emphasized.

Textbooks:
*Decisions for Health, Books 1/2
—Steck-Vaughan

Supplementary Materials may
include, but not be limited to:

Newspaper and magazine articles,
DVDs, internet sites

Health

High School Credit Course:
2 semesters

Everyday, students make choices that
affect their current and future health.
This class gives students tools to make
positive health choices. Topics studied
include fitness, nutrition, disease
prevention, risk behaviors, and drugs.
Students are provided with information
to dispel the myths and faulty beliefs
often held by teenagers about health
topics. An emphasis is placed on
prevention, critical thinking, and
application of health knowledge to
achieve “health literacy.” This class
follows state standards and National
Health Education standards.

Textbook:
*Glencoe Health
—QGlencoe Publishers

Supplementary Materials may
include, but not be limited to:
Newspaper and magazine articles,
DVDs, internet sites




Community Building
(Social SKkills)

For students with lagging social skills,
navigating the social world, with its
many unwritten rules of social behavior,
is difficult. Through explicit instruction,
role-playing, discussion and other
activities, students gain a “social
toolbox™ of strategies to help them
appropriately interact and problem-solve
with peers and adults.

Materials may include, but not be

limited to:

The Social Times —topics include:
“Reading Body Language”
“Reading Faces”

“Tone of Voice”

“Social Stress and Anxiety”

“Giving and Receiving
Compliments”

“Repairing Social Problems”

“Handling Disappointment”

“Personal Space”

“Having a Conversation”

“Handling Change”

“Basic Manners”

“Special Interests”

“Explosive Behavior”

“Bullying and Teasing”

“Self-Regulation”

“Perspective-Taking”

“Public vs. Private Behavior”

Superflex... A Superhero Social Thinking

Curriculum —Think Social Publishing
The Incredible 5-Point Scale
—Dunn Buron

Social Skills Picture Book —Baker

Hidden Curriculum Calendar

Skillstreaming —Research Press

The Anger Solution —Research Press

Early Social Behavior —Everly

Social Standards at School —Attainment

Social Skills Training —Baker







ICARE Classrooms
(Innovative Care for Autism and
Related Disorders)

Our ICARE classrooms strive to achieve maximum
student involvement, interaction, communication
and learning. The DIR®/Floortime™ Model
(Developmental Individual Differences,
Relationship-Based) has been developed by Dr.
Stanley Greenspan and Dr. Serena Wieder, as
outlined in their book Engaging Autism. The
Model’s principles and practices are used as a
foundation for education in these classrooms
focusing on interaction and engagement as a means
of developing language, social, emotional,
behavioral, academic and vocational skills.

Developmental Individual Differences,
Relationship-Based Model (DIR®)

DIR® and ICARE follow a philosophy that says,
“If you teach a person to relate, communicate, and
think, then they will learn to relate, communicate,
and think.” The goal of DIR® is to strengthen the
developmental foundations of relating,
communicating, and thinking, through 1-
understanding and assessing each individual’s
developmental progress in certain areas, 2- taking
into consideration their individual differences and
unique way of processing information, an then 3-

using emotionally meaningful relationships and
playful Floortime™ (a specific technique to both
follow the child’s natural emotional interests (lead)
and at the same time challenge the child towards
greater and greater mastery of the social, emotional
and intellectual capacities) interactions to develop
skills over time.

Getting Ready To Learn

S.M.A.R.T. — Stimulating Maturity through

Accelerated Readiness Training

The S.M.A.R.T. curriculum provides students a
multi-sensory approach to learning. S.M.A.R.T.
activities are designed to enhance the physiological
and neurological readiness skills students need to
succeed in school. Students participating in
S.M.A.R.T. activities can benefit from enhanced
large and fine motor skills, visual perception, and
eye-hand coordination. With these skills enhanced
and developed, students become better prepared for
the academic setting. Students who have not
developed these skills are likely to struggle in the
classroom, and become increasingly frustrated with
failure in school. The S.M.A.R.T. curriculum is
designed to help each student individually progress
at his or her own rate, while enriching typical
school activities and enhancing the student’s skills
in a positive “play-like” atmosphere.

Computer Stations

Each ICARE classroom is outfitted with a computer
station for access throughout the day to support
academic instruction.

Academic Standards

All academic instruction is aligned with the
Wisconsin Extended Grade Band Standards.



Literacy

The ICARE Classrooms utilize a multilevel literacy
approach. These levels include; Guided Reading,
Self-Selected Reading, Writing, and Working With
Words.

Curriculum Materials include:
® FEarly Literacy Skills Builder
— Attainment Company
= Pathways to Literacy
—Attainment Company
=  Environmental Print Series
— PCI Education
Supplementary Materials may include, but not
be limited to:
= “RazKids”
= “Reading A-Z”
*  Building with Stories
— Attainment Company
= Genesee Lake School Library
= Big Books
= The Four Blocks Model

Reading & Writing Readiness

Students engaging in Reading & Writing Readiness
are being introduced to literacy concepts through a
developmentally appropriate multilevel literacy
skills framework. Students build reading and
writing skills by playing, watching, listening and
general interactions with literature concepts.
Teachers engage students with language concepts,
print concepts, phonemic awareness, and letter and

sound relationships. The curriculum provides
strategies to increase awareness and engagement in
a story reading while building comprehension in a
very concrete and systematic fashion.

Beginning Reading & Writing Concepts

Students engaging in Beginning Reading & Writing
Concepts have demonstrated emerging skills in
reading and writing. Beginning Reading Concepts is
a multilevel framework for developing literacy
skills. The curriculum incorporates four
components of early reading: vocabulary,
comprehension, phonemic awareness, and
alphabetic understanding (phonics). This curriculum

provides multiple modes of instruction to support
the individual learning style of each student.

Life SKills/Community Reading &
Writing

Students engaging in Life Skills/Community
Reading & Writing are students that require
differentiated instruction to address the concept and
function of reading & writing within their
community. The focus is to increase student
understanding and application of vocabulary related
to community, daily living and vocational
situations.




Mathematics

The ICARE Classrooms utilize TouchMath and
Edmark Time Telling for Mathematics instruction.
TouchMath is a multisensory program that uses its
signature TouchPoints to engage students of all
abilities and learning styles. Edmark Time Telling
uses a programmed learning approach to teach
students to read standard and digital clocks, plus
write and say the time of day. Basic time telling is
broken down into 95 discrete skills. Each skill is
taught step-by-step using a self-correcting method
honed through years of research.

Curriculum Materials include:

e TouchMath Pre-K

e TouchMath Kindergarten

e TouchMath Grade 1

e TouchMath Grade 2

e TouchMath Money

e Edmark Time Telling Program

Math Readiness

Students engaging in Math Readiness are
introduced to mathematical concepts by interacting
with numbers, shapes, and objects. Students build
math skills by engaging in activities that introduce
touching/counting patterns, one-to-one
correspondence, number concepts for 0-9, readiness
skills such as more/less, size, opposites, and add
with sums to 9 using pictures of familiar objects,
and numerals with TouchPoints.

Beginning Mathematical Concepts

Students engaging in Beginning Mathematical
Concepts are learning number recognition and
addition/subtraction computation. Students build
math skills by engaging in activities that reinforce
number concepts by counting and writing numbers
1-100, develop quantity concepts for numbers 1-
100, identify odd and even numbers, write missing
numbers, and utilize number pattern sequence.

Introduction to Life Skills/Community
Mathematics

Students engaging in Introduction to Life
Skills/Community Mathematics are students that
require differentiated instruction to address the
concept and function of math within their

community. The focus is to increase student
understanding and application of vocabulary in
relation to money and time that is necessary for
independent community living. Students build math
skills by engaging in activities that introduce the
recognition and identification of coins and bills,
counting and valuing coins and currency; and
determining money equivalencies, and applying the
use of money. Additionally students engage in
activities that introduce time (minutes before/after
hours and days of the week/months), use of analog
and digital clocks, and use of a calendar.

Application of Life Skills/Community
Mathematics

Students engaging in Application of Life
Skills/Community Mathematics are students that
require differentiated instruction to address the
concept and function of math within their
community. The focus is to apply the concepts of
money and time that is necessary for independent
community living. Students engage in activities
using calculator skills, bills, coins, menus, shopping

with coupons, developing and utilizing schedules
(work, school, transportation, television/movies,
etc.) and their relationship with telling time.



Science

Health and Hygiene: Taking Care of
Myself

The focus of Health and Hygiene: Taking Care of

Myself, is to introduce students to the purpose and
application of caring for themselves and social
awareness of healthy living. Topics that are
addressed include; keeping yourself clean
(identifying when things are dirty, hand washing,
teeth brushing, cleaning your face after eating,
combing and brushing your hair, identifying when
to shower/bathe, maintaining a neat appearance,
using the bathroom, etc.), identifying clothing that
1s appropriate for the weather and occasion,
making positive healthy choices (eating and
exercising), identifying when you are sick, what to
expect and how to behave at the doctor/dentist, high
risk behaviors, and self-advocacy skills.

Social Studies & Social Skills

My School, Family and Community as a
System

The focus of My School, Family and Community as
a System is to introduce students to the concepts of

being in a school community and a member of a
family. Topics that are addressed include; finding
patterns at school, identifying the purpose of rules,
understanding the roles of authority figures (i.e.
teachers, administrators, police officers,
firefighters), problem solving/decision making,
communicating with other members of the system,
identifying personal attributes, likes and
differences, learning and identifying personal
information (name, address, phone number, parents
names, and medical needs), identifying themselves
in a picture of their school or home system, learning
about customs and traditions, and information
associated with national holidays.
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Life SKills/Community Living

The focus of Life Skills/Community Living is to

aide in increased independence as students are
preparing to transition into community living.
Topics that are addressed include; personal space,
appropriate touching, personal safety and stranger
awareness, sharing of information, identifying
boundaries and social interactions with family,
friends, acquaintances, and strangers, and other self-
advocacy skills.







Transition Classrooms

Our Transition Classrooms are self-contained environments for students ages 16-21. These
classes focus on helping young adults with vocational and transition planning. A Life and
Employability Skills curriculum in addition to on campus prevocational job skills training and
work based learning programs, as well as off campus vocational and community based learning
experiences is used. Each classroom is equipped with a computer station for students to access in
order to support their learning.

In transition classrooms the students learn the skills and attributes required for workplace success
as well as develop a transition portfolio.

Curriculum Materials include:

e Ten Sigma’s Activities for Transition II Series for Students with Moderate Disabilities

Supplementary Materials may include, but not be limited to:

e Rubrics for Transition II: For Lower Functioning Students

e Rubrics for Transition III: For Students with Autism Spectrum Disorders
e Rubrics for Transition IV: For Students with Severe Disabilities

e Life Skills for Vocational Success — Bart M. Trench, M. A.

e Life Skills Practice — PCI Educational Publishing

The following topics are addressed within the context of the classroom and then applied in work like
experiences and community experiences.

e Workplace Skills and Attitudes

e Responsibility

e Interacting with Others

e Basic Academic knowledge

e Planning for Success

e Habits of Wellness

e Computer and Internet Skills

e Community Outings (work based and leisure)







Vocational Opportunities

Learn To Work

The Learn to Work room is designed around the
evidenced based structured teaching intervention
philosophy developed by the University of North
Carolina at Chapel Hill, Division TEACCH
(Treatment and Education of Autistic and related
Communication Handicapped Children). The goal
of structured teaching is to help students with
autism understand what is expected of them by
structuring the environment so that the students are
able to increase the length of on-task behavior,
increase task completion, increase use of individual
work schedules, and to decrease the need for staff
prompting in order to increase independence.

The Learn to Work room provides an on campus
opportunity for our students with Autism and
significant disabilities to take part in prevocational
activities. The students learn new jobs, practice job
skills such as following a schedule, sequencing,
simple assembly, problem solving, sorting,
academic challenges and more. Tasks in the Learn
to Work room address developmental areas such as
motivation, fine motor eye-hand coordination and
multi-step sequencing-foundations. These tasks are
utilized to complement and broaden the application

of basic curriculum as well as build vocational
skills.

The primary components of structured teaching are:

e Physical structure
e Visual schedules
e Teaching method
1) What is the work to be done
2) How much work to do
3) When am I finished
4) What comes next

On Campus Work-Based Learning
Program

The On Campus Work-Based Learning Program
provides opportunities for students to take part in
work-like activities. The goal of this program is to
provide supervised opportunities for students to
explore their interests and learn skills that are
specifically related to employment following
school. Students learn the importance of job
knowledge, work quality, attendance/punctuality,
initiative, communication/listening, dependability,
following a work schedule, reporting to a
supervisor, and evaluating their likes and dislikes
regarding job experiences.

Paid Work Options

Genesee Lake School works hand in hand with
Pantheon Industries to provide our students with
paid vocational opportunities. Pantheon offers
access to a full range of work services. There are
many types of work activities for the students to
access such as commercial laundry, document
destruction, packaging and assembly. Students
have the opportunity to work both independently
and as part of a team.

PANTHEON
INDUSTRIES






Specials and Therapies
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Art Fundamentals

Art Exploration

High School Course:

2 Semesters

Aurt helps students think in ways rarely addressed
elsewhere in the curriculum. When interacting with
art, students explore, analyze, imagine, invent,
reflect, experiment, envision, and learn from their
mistakes. In this course, students learn elements
and principles of art through a variety of projects.
Students learn about communication through the
visual arts and social interaction as they ask
questions and work together. Students are given a
context for the projects being explored and then
make a connection through their own art process.
Projects throughout the course allow the students to
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and provides them with cultural and aesthetic
experiences. Students in this class focus on the art
process vs. the product, as it relates to the current
trends in art education. This course uses auditory,
visual, and kinesthetic approaches to both teaching
and learning. Students will acquire a basic art
vocabulary that emphasizes art elements (line,
shape, value, texture and color) and principles
(harmony, variety, contrast, balance, movement,
repetition, and unity). Along with the elements and
principles of art, individual artists and styles are
introduced. Students explore a variety of media,
tools, and techniques in both 2-D and 3-D formats,
which provides the opportunity for students to learn
and build upon many art-making and interpersonal
skills.

techniques, and formats. An emphasis on creativity,
personal expression, and choice making are
essential to this course.

Music Exploration

Music has a powerful and positive influence on the

brain. Research showsthat PXVLF LVQIW MXVW
recreation; music increases brain power. This class

focuses on music as a sensory experience. Students

explore rhythm, timbre, tempo, melody and harmony

through expressive and receptive activities. Students

have the opportunity to move, play, choose, sing and

listen to a wide variety of music. Special emphasis is

given to integrating activities related to classroom units

of study.




Foundations of Movement

Students in this course will be taught the fundamentals
of movement and then sequence movements to create
more complex activity. Students will also practice
object manipulation skills such as striking with
implements, kicking, throwing, catching, and dribbling
with hands and feet. As students progress through this
course, they will combine skills to create more complex
movements in areas such as dance, fitness, and lead-up
group games.

Throughout this course, through partner and small group
games, students will learn about the meaning of being a
good partner and teammate, and how to accept each
RWKHUfV GLITHUHQFHYV
learn about basic health related fitness topics, and will be
able to identify various activities that they enjoy to be
physically active.

Materials may include, but not be limited to:

Sports, Play & Active Recreation for Kids! (SPARK)

‘Adventure Based Resource Index System (ABRIS) £
Learned

Physical Education

High School Credit Course:

4 Semesters

Students in this course will experience a variety of
physical activities including team sports, dual sports,
individual sports, dance, adventure/outdoor education,
fitness, and leisure activities. Students will progress
through the course beginning with lead up games and
moving to regulation sports activities.

Besides physical skills, students will acquire skills in the
strategy of game play, as well as the rules that are in
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Sportsmanship and being able to self-officiate activities
will be a strong focus as students progress through this
course. Students will also learn basic exercise
physiology and anatomy in order to better understand
what is occurring in their body as they are active.
Students will learn about the goal setting process,
including creating and working to achieve their own
fitness goals. By the time students have completed this
course, they will have the ability to identify activities
that they can enjoy and participate in while in their own
communities, and live a healthy lifestyle.

Materials may include, but not be limited to:

Sports, Play & Active Recreation for Kids! (SPARK)

‘Adventure Based Resource Index System (ABRIS) -
Learned

‘Adapted Games & Activities tRouse

‘Alternative Sports and Games for the New Physical
Education - Turner



Speech Therapy Services Occupational Therapy Services
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the educational team with the problem solving therapists work with the special education team to
SURFHVVY DV LW UHODWHV WR WKWXSWRGWQQWIH VR RBXQWPWQRDL
and the expectations of the school environment. interventions based on a Flexible Delivery Model,
7KHUDSLVWYV VXSSRdihgbyW KH VW X B whizMtenpyartdyCbe provided at different times
implementing interventions with the special IOH[LEOH VFKHGXOLQJ GHSHQG
education team. These communication needs and minutes of services are delivered monthly
interventions may be incorporated into a variety of versus weekly. Intervention may be provided

school environments and are supported by all team directly with the student and/or may also include

members. Speech therapists support the teacher in collaboration and consultation with teachers and
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ability and the academic demands. _
Time may be spent on behalf of the student:

Speech therapists promote the acquisition of ) ) )
receptive and expressive language, articulation, 1. Consulltlng and collaborating with the
organization of language, and pragmatics as they educational staff

UHODWH WR D VWXGI—hQB\TS[WorkIGXFD\é/LI\I}()(gJ[L'(‘)PéU‘FQJJUWKH VWXGHQWT
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to support teachers and staff in order to improve |f>/|ng the school e.nV|ronment
overall classroom participation. 4. Adapting task expectations

5. Utilizing adaptive equipment
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within the school setting by: recommended interventions by education
. . staff

1. Performing educationally relevant
communication tasks Occupational therapists promote the acquisition of

2. Developing receptive, expressive, education, work, play and leisure activities as they
articulation, and pragmatic abilities to UHODWH WR D VWXGHQWYV HGXF
promote task completion and socialization. work to support teachers and staff in order to

3. Utilizing alternate augmentative improve overall classroom participation.

communication when verbal communication

is not possible. Using their unique expertise, OTs support students

within the school setting by:

Goal of School Based Speech Therapy . .
1. Performing educationally relevant self care

For speech therapy to be most effective, it is tasks

imperative that strategies by used throughout the 2. Developing fine motor, visual motor and
day. At Genesee Lake School, speech therapists visual perceptional abilities to promote task
work directly in the classroom allowing the completion.

therapist to model strategies for the teachers and 3. Promoting sensory awareness and

staff. Speech therapists strive to educate teachers in processing (self regulation skills)
speech-based strategies that they can use on a daily 4. Utilizing assistive technology

basis to promote better communication and 5. Adapting equipment to improve school

participation in the classroom. accessibility



